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Abstract 
An Uncovered Path: A Thematic Analysis Study Exploring the Journey of the Dance/Movement 
Therapist 
Kaitlyn Clark 
Ellen-Schelly Hill, MMT, BC-DMT, NCC, LPC 
 
The purpose of this thematic analysis study was to understand the motivating factors, 
experiences and influences, and personal attributes and interests that lead one to pursue 
dance/movement therapy as their career choice. The research question for this study was 
as follows: What motivating factors, experiences and influences, and personal attributes 
and interests lead one to pursue dance/movement therapy as their career choice? This 
study aimed to answer this question through thematic analysis of archived data in the 
form of admissions essays submitted as part of an application to an accredited 
dance/movement therapy graduate program, in which applicants were asked to address 
significant life experiences, personal development, family history, arts background, and 
service history in an autobiographic essay. Through an essentialist thematic analysis 
method utilizing initial and focused coding, six major categories were identified: The 
Experience of Dance as an Expressive Process that Provides Support; Experiences with 
Trauma and/or Suffering; Influential and Impactful Relationships; Exposure to 
Dance/Movement Therapy; Exposure to/Experience with Mental Illness; and Interests in 
Body Work/Creative Arts as well as Helping/Empathetic Attributes and Interests. 
Themes involving the nature of relationships and an innate propulsion and desire to relate 
and connect with people through various forms were among the most emphasized themes 
uncovered. 
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Chapter 1: Introduction 
The purpose of this thematic analysis study was to understand the motivating 
factors, experiences and influences, and personal attributes and interests that lead one to 
pursue dance/movement therapy as their career choice. The method used was a thematic 
analysis using archived data in the form of admissions applications to a dance/movement 
therapy graduate program that included a personal essay as data for this study. The study 
reviewed 59 essays submitted between the years 2008 and 2012 – five years prior to the 
2013 entry class. An implication of this study may include understanding the nature of 
persons entering the profession of dance/movement therapy, in an attempt to uncover the 
types of people the profession is attracting, and whether a gap exists among 
demographics and/or identified factors.    
Many theories have been put forth in past research regarding the motivations and 
influences behind those that choose a career in the helping and psychology fields, as well 
as shared and common characteristics of those propelled to do such work. Guy (1987) has 
proposed that those attracted to the field of psychotherapy have an innate curiosity 
toward other people, are often good listeners, have been found to possess a unique 
introspective quality, among many other qualities. 
A study conducted by Nikčević, Kramolisova-Advani & Spada (2007) compared 
the perceived effects of childhood experiences among psychology students who both did 
and did not aspire toward a clinical domain, and business students. The authors reported 
that their results were “consistent with those of other researchers who found higher 
prevalence rates of childhood trauma and parentification among mental health 
professionals as compared with professionals in other fields” (p. 32), although noting that 
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no evidence was found to support their hypothesis that those actively pursuing a 
profession within mental health suffer from current emotional distress as a result of 
childhood experiences. 
It is important to understand the person entering the dance/movement therapy 
profession. Many authors (Aponte & Kissil, 2001; Curran & Kobos, 1980; McConnaughy, 
1987; Keenan & Rubin, 2016) refer to the central and constructive role of the “person of 
the therapist” in the therapy process. Aponte and colleagues (2011) have more recently 
developed a person-of-the-therapist Training Model (POTT) that systematically addresses 
this. Aponte & Kissil (2011) highlight the fact that “a wealth of clinical and theoretical 
writings underscore the critical role that self of the therapist work plays in the training 
and formation of effective therapists” (p. 1), and furthermore explain that the training 
model is “based on the premise that within the therapeutic relationship is a personal 
process (Aponte 1994b) that takes place between therapist and client” that “generates a 
unique character to the various aspects of the therapeutic process specific to each 
particular case” (p. 3). 
McConnaughy (1987) emphasizes the importance of the person within the 
therapist, acknowledging that the person of the therapist “is the primary determinant of 
the type of quality of the psychotherapy offered to a client” (p. 304), adding that 
“therapists select techniques and theories because of who they are as persons: the therapy 
strategies are manifestations of the therapist’s personality” (p. 303). 
With regard to the field of dance/movement therapy, although minimal research 
has been done to explore this subject, it has been noted that the role of dance, culture, and 
significant relationships are some common and influential factors for those who have 
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sought out the profession. Thirteen participants of the 19
th
 American Dance Therapy 
Association’s International Panel (Capello, 2014), discussed their reasons for choosing 
dance/movement therapy as a profession.    
Themes discovered within the panel member’s answers reflected many 
contributing factors. Factors included the introduction and positive role of dance in the 
panelists lives, impactful and tragic events (war, injuries related to dance, personal 
physical and mental health issues), influential relationships (parents, grandparents, 
teachers), cultural and religious influences, impactful first encounters and exposure to 
dance/movement therapy, and an interest in psychology and helping others. 
 The present study investigated those who chose to pursue a career in 
dance/movement therapy through applications submitted to an accredited graduate 
program. 
 Potential implications of the study included a richer exploration into what 
comprises those who are drawn to a career in dance/movement therapy. As a result, there 
may be a potential for dance/movement therapy educators and those interested in 
recruitment to develop a kind of questionnaire or other tool, similar to those used in 
career counseling, to assist those who appear initially interested as a means of supporting 
their inquiry into the field. In addition, this study may shed light on who the field is 
attracting as a whole, and whether or not a culturally diverse pool of people are being 
drawn.  
An additional and potential implication of this study may be to encourage and 
motivate practicing dance/movement therapists, as well as others within the helping fields, 
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to investigate their own reasons behind their career choice, as they may influence how 
they carry out their work. As stated before, it is the belief of this therapist that to offer the 
optimal help and support to clients, one must understand themselves as a therapist, as 
well as a person to the best of their ability, including the factors, experiences, and choices 
that affected their propulsion into their work.  
 The research question for this study was as follows: What motivating factors, 
experiences and influences, and personal attributes and interests lead one to pursue 
dance/movement therapy as their career choice? The purpose of this thematic analysis 
study was to understand the motivating factors, experiences and influences, and personal 
attributes and interests that lead one to pursue dance/movement therapy as their career 
choice. 
 The source of the data may be a limitation of the present study. It is presumed that 
applicants would want to portray themselves in a favorable light, and so may not 
represent their motives, experiences, and characteristics accurately. As of this year, 2017, 
the guidelines for Fall 2016-2017 application submissions for the dance/movement 
therapy graduate program used for this study, outlined the scope of the essay, stating the 
essay should address “key life experiences, personal development, family history, arts 
background, and service history” (http://drexel.edu/grad/programs/cnhp/dance-
movement-therapy).  
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Chapter 2: Literature Review 
Adult Identity and Development 
Literature about the formation of identity within adult development was reviewed 
as these areas are relevant to vocational development. The student researcher reviewed 
literature concerning stages of adult development, specifically the role of developmental 
tasks and crises that relate and coincide with vocational identity and choice. 
  Developmental psychology. 
 Psychosocial theory. Psychoanalyst Erik Erikson developed and presented a 
psychosocial theory as a means of organizing and understanding a person’s development 
over the life span (Erikson, 1950). The framework put forth by Erikson consisted of eight 
stages of development, ranging from the First Year of Life (Infancy to 1 ½) to Late 
Adulthood (65 until death). Erikson’s theory postulates that the healthy and successful 
development of a person is determined by the completion of specific psychological crises 
that exist within each developmental stage (Erikson, 1950).  
Since its introduction, developmental psychologist’s Newman and Newman 
(2012) have expounded upon Erikson’s theory. Newman and Newman revised the stages 
of development to consist of a total of 11 stages, ranging from Prenatal (conception to 
birth) to Elderhood (75 until death) (Newman & Newman, p. 64, 2012). According to 
their model, each life stage includes and accounts for change based on six concepts: 
stages of development, developmental tasks, psychosocial crises, central processes for 
resolving the crisis for each stage, networks of significant relationships, and coping – the 
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process through which people generate new behaviors to meet new challenges (p. 63). 
The stages of Later Adolescence and Early Adulthood are most relevant to this study.  
Adult development. According to Erikson (1968) the term ego identity refers to 
“certain comprehensive gains which the individual, at the end of adolescence, must have 
derived from all of his pre-adult experiences in order to be ready for the tasks of 
adulthood” (p. 56). However Whitbourne, Sneed, & Sayer (2009) interpret the idea of 
task and crisis completion and resolution respectively, as more of an evolutionary rather 
than linear process. 
In a sequential study performed by Whitbourne, Sneed, & Sayer (2009), Erikson’s 
theory of psychosocial development was used to measure the growth for each 
psychosocial crisis from later adolescence to middle adulthood. Their findings yielded 
results that support the concept of change within Erikson’s psychosocial theory 
surrounding the idea that each crisis and task within a stage must be completed to a 
certain degree in order for the person to progress. However, the authors also note that 
within their findings, “complete resolution [of crises/tasks] is impossible at the ‘typical’ 
age, given the changes that are experienced throughout life, and that, by necessity, each 
psychosocial issue must be continually reworked in the context of later issues” 
(Whitbourne, Sneed, & Sayer, p. 1336, 2009).  
Within Newman and Newman’s (2012) revised psychosocial developmental 
theory, Later Adolescence (18 to 24) is categorized as the seventh developmental stage. 
Within the Later Adolescence life stage, developmental tasks include becoming 
autonomous from parents, solidifying gender identification, internalizing a sense of 
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morality, and exploring a career choice. In addition, the psychosocial crisis of individual 
identity versus identity confusion is confronted within this stage. As the issue of career 
choice is at the forefront, this stage will be a focus of this student researcher’s for the 
scope of this review. 
Newman & Newman (2012) identify four processes that those entering the stage 
of Later Adolescence must undergo in relation to deciding on a career choice: “becoming 
aware of and concerned about career decision making; actively engaging in the process of 
self-understanding; actively examining career options; and analyzing the fit between the 
two” (p. 401). These authors also note that there are many factors that influence a 
person’s career choice and decision making. They include socioeconomic factors; 
individual factors including beliefs; work values; interests and abilities; social contexts; 
societal and historical factors; and the person’s individual identity development and 
experience. 
Dietrich, Parker, & Salmela-Aro (2012), discuss the developmental challenges 
that exist within the transition from high school to “vocational and tertiary education 
(e.g., college, vocational school) or to the labor markets” (p. 1575), and explore factors 
that affect the adolescents decision making process during this transitional time. They 
make note of this critical point in time for adolescents regarding career development, and 
offer five principles developed from phase-adequate engagement, a term they define as 
“intentionally engaging in behavior that is appropriate to meeting the demands posed by 
the transition situation at hand” (p. 1575). The principles include foci surrounding 
emphasis on task completion, identity development and vocation planning, exploration 
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and decision making, as well as the intentional setting and adjusting of vocational goals 
that include costs-and-benefits consideration. 
O’Neil, Ohlde, Tollefson, Barke, & Piggott (1980) studied a cross-sectional 
sample of high school, undergraduate, and graduate students with regard to the impact of 
six factors associated with career choice. The factors were drawn from the Career Factor 
Checklist which was developed by O’Neil, Meeker, and Borgers (1978). The model 
identifies the Individual, Societal, Familial, Socioeconomic, Situational, and 
Psychosocial-Emotional factors as relevant and effective in the career decision-making 
process. 
The psychosocial-emotional factor encompassed these five sub factors: fear of 
failure, fear of success, lack of confidence, lack of assertiveness, and role conflict (p. 
572). In the author’s findings, more than half of the sample indicated that the External 
factors (Familial, Societal, Socioeconomic, Situation, and Psychosocial-Emotional) 
affected them “very little” or “not at all”, while eighty-four percent of the sample 
reported that the Individual factor (self-expectancy, abilities, interests, attitudes, and 
achievement needs) affected them “very much” or “somewhat” (p. 578). As a result, the 
authors inferred a need for counselors to “help clients better understand and clarify the 
effects of external factors” in relation to their career-making decision process. 
In a study by Diemer & Blustein (2006), the role of critical consciousness defined 
as “the capacity to recognize and overcome sociopolitical barriers” (p. 220) was explored 
as a factor within the context of career development and progression among urban youths 
residing in a low socioeconomic population. The study sample included 220 urban 
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adolescents from urban high schools in the Northeastern United States that were 
composed almost entirely of students of color from poor and working class 
neighborhoods. Results yielded a positive correlation between the existence of critical 
awareness and career development progress, suggesting that despite external 
socioeconomic barriers, “critical consciousness may be more facilitative of urban 
adolescents’ remaining connected to their vocational future than clarity regarding their 
vocational identity”, and may serve as an internal resource that assist urban adolescents in 
analyzing and acting to achieve desired outcomes within an environment of inequitable 
access to resources and racial discrimination” (p. 228-229).  
A model developed by Tiedeman and colleagues (Tiedeman & Miller-Tiedeman, 
1985; Tiedeman & O’Hara, 1963) identifies seven phases of career decision making. 
These phases include the exploration, crystallization, choice, clarification, induction, 
influence, and integration phases (Tiedeman & O’Hara, p. 231, 1963). These phases 
encompass the germination of a person’s initial thoughts about possible job interests they 
may hold – whether their interests and abilities would sustain said career – to the final 
phase in which a person makes a long-lasting commitment to a career, which has been 
integrated into his/her/zer identity, and the individual has also been integrated as an 
invaluable and important member of the vocational community.  
 According to Levinson (1978), the respective stages of Later Adolescence and 
Early Adulthood are lengthy and complex, and are intrinsic parts of adulthood (p. 71). 
Within this formidable stage known as the novice phase, he notes that while issues left 
unresolved from adolescence may continue to be worked on, the primary developmental 
tasks to be resolved are those of adulthood. 
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 Levinson (1978) organizes this stage into three sub stages named Early Adult 
Transition (17-22), Entering the Adult World (22-28), and Age Thirty Transition (28-33). 
Tasks included in these sub stages surround leaving the adolescent world and preparing 
to enter the pre-adult world. This includes examining relationships that may have to be 
left behind in order to progress, as well as contemplating a new sense of self and industry 
in relation to society. Within this stage, Levinson emphasizes that the primary task 
involves making a place for oneself in the “adult world”, and to create a “life structure 
that will be viable in the world and suitable for the self” (p. 72).  With respect to a career 
decision, this is explored within the second sub stage, Entering the Adult World, in which 
the individual explores possible occupational avenues, as well as romantic and intimate 
relationships, life styles, and personal values.  
 In a succeeding text exploring adult development with an emphasis on women 
and gender specific deviations, Levinson (1996) uses the same framework as a means of 
organizing stages within development. However, an in depth exploration emphasizing the 
role of gender on development is markedly present. 
According to Levinson (1996), the idea of “gender splitting” (p. 38) has an 
enormous effect on development. With relation to vocation, Levinson discusses the type 
of work that women have access to, and notes the personal and familial costs and related 
sacrifices of such work, which were notably absent from the original text. The architypes 
of The Internal Traditional Homemaker Figure versus The Internal Anti-Traditional 
Figure are presented and explored. Although the stages and developmental tasks 
remained the same, Levinson (1996) noted additional concerns related to work and 
women surrounding the volition of creating a family following the departure from the 
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family of origin, and the need to manage an additional emphasis on relationships during 
this phase compared to men.  
 In a book by anthropologist Mary Catherine Bateson (1989), the idea of an 
individual’s life path development includes a creative act shaped by multiple choices and 
influences. She describes and explores the interplay of work, relationships, talents, 
interests, and happenstance in the complex life journeys of five women, whom she uses 
as her structure by which to explore this continuous evolution and complex journey. She 
writes “by setting a number of life histories side by side, we will be enabled to recognize 
common patterns of creativity that have not been acknowledged or fostered” (Bateson, 
p.5, 1989). 
 For her interviews, Bateson (1989) calls upon fellow anthropologist and college 
president Johnnetta Cole; dancer, writer, jewelry designer and wife of psychotherapist 
Erik Erikson, Joan Erikson; electrical engineer and entrepreneur Alice d’Entremont; 
psychiatrist and renowned  researcher in the field of homelessness Ellen Bassuk; as well 
as her own personal anecdotes as a writer and professor. Bateson (1989) explores every 
aspect of each woman’s life, including education, career development and evolution, 
relationships, marriages, divorces, children, and an underlying societal context that has 
influenced who they have evolved into as people. 
 In her opening chapter, Bateson speculates on the often untapped resource of the 
self within the context of a comprehensive understanding of one’s life. She writes: 
“Women today read and write biographies to gain perspective on their 
own lives. Each reading provokes a dialogue of comparison and 
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recognition, a process of memory and articulation that makes one’s own 
experience available as a lens of empathy. We gain even more from 
comparing notes and trying to understand the choices of our friends. When 
one has matured surrounded by implicit disparagement, the undiscovered 
self is an unexpected resource. Self-knowledge is empowering” (p. 5). 
 With respect to this research study, Bateson’s (1989) work is relevant as it 
explores a search for influential and motivating factors, within herself and her four 
interviewees, concerning their ability to adapt and create meaningful lives for themselves 
as women in several contexts. Bateson also spoke of an underlying theme concerning 
influential and impressionable relationships that had identified effects on each woman. 
She noted reoccurring sentiments concerning the impactful relationships within the 
women’s lives, including husbands, wives and partners, teachers, parents and children. 
Bateson additionally noted the collaborative nature of these shared relationships the 
women spoke of (p. 27-28). 
Vocational psychology. 
Tolbert (1980) defined career development as “the lifelong process of developing 
work values, crystallizing a vocational identity, learning about opportunities, and trying 
out plans in part-time, recreational, and full-time work situations” (p. 31). In this section, 
literature that addresses a brief history of career and vocational counseling is reviewed, in 
addition to ways in which the overall focus has evolved over the past century. In addition, 
the process in which one engages when deciding on a vocation is explored. 
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 Pope (2000) outlines the progression of career counseling in the US within a 
historical context. Pope distinguishes between six stages in the development of career 
counseling, beginning in 1890 until present time. The six stages include: (1) job 
placement services between 1890-1919; (2) educational guidance in the schools between 
1920-1939; (3) colleges and universities and the training of counselors between 1940-
1959; (4) meaningful work and organizational career development between 1960-1979; 
(5) independent practice, career counseling and outplacement counseling between 1980-
1989; and (6) a focus on the school-to-job transition, internalization of career counseling, 
multicultural career counseling, and increasing sophistication in the use of technology 
from 1990 to present time (p. 194).  
Peterson & Gonzalez (2005), in a career counseling text, describe the evolution 
and role of work thus far in this country and provide guidance for career counselors. 
Their focus for the text centers around a deepened “understanding and appreciation of 
cultural, ethnic, and socioeconomic values and practices” (p. ix), as it relates to the field 
of career and vocational counseling. They strive to make connections between basic 
psychology and the tasks of a career counselor, and to continuously be cognizant of the 
needs of those exploring their career choices within the 21
st
 century.  
 Peterson & Gonzalez (2005) discuss several developmental theorists in relation to 
vocational psychology, one of which is Erikson (1950) and his psychosocial 
developmental approach discussed earlier. Specifically within the realm of vocational 
psychology, Peterson & Gonzalez (2005) focus on the development of the self – or of 
one’s self-concept – and the role that work takes on within that context. The authors note 
that “developmental perspectives presume that one’s self-concept – how an individual 
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sees herself or himself – changes over time as a consequence of age and life experience” 
(Peterson & Gonzalez, p. 168, 2005). Peterson & Gonzalez (2005) also note that not only 
is Erikson’s theory relevant due to their focus on the relationship between career choice 
and age and respective developmental tasks, but also because Erickson’s stages are used 
both for the development of career guidance programs in schools, as well as to 
understand the transition from young to older adult (p. 169).  
 Similarly, Ginzberg et al (1951) spoke of career development as it related to 
human developmental theory. They identified a culminating period of time, the early 
twenties, as the point at which the individual makes his or her choice of occupation. Most 
importantly, Ginzberg et al emphasize this experience or event as a process, adding “it is 
not a single decision, but a series of decisions made over a period of years…each step in 
the process relates to those that precede and follow it” (p. 170).  
 Ginzberg et al (1951) offer groups of factors that influence a person’s career 
choice including individual values, emotional factors, amount and type of education, and 
the effect of reality through environmental pressures (e.g. geographic location, 
employment opportunities). These factors resemble Newman & Newman’s (2012) view 
on the process of career choice noted previously, and give attention to the varying 
degrees of influence on such a choice. One striking difference between the views of 
Erikson (1950) and those of Ginzberg et al (1951) regarding career development is the 
opinion of when a person’s perspective begins to formulate. While Erikson holds the 
belief that a person does not begin to formulate thoughts and concerns surrounding a 
career choice until the Later Adolescence stage (18-24), Ginzberg et al (1951) postulates 
that although the most integrative and realistic period of career development takes place 
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within this time, a person’s perspective begins to be shaped and formulated much earlier, 
before the age of 11. 
 Super (1980) contributes the idea of the “lifespan/lifespace” (p. 283, 1980) 
approach and perspective to career development within the field. Along with self-concept 
and personal construct theory, Super drew from a multitude of disciplines in his work 
within career development, including developmental, differential, social, personality, and 
phenomenological psychology. Similarly to Ginzberg et al (1951), Super’s belief’s 
aligned with the notion that a person’s career was evolutionary, spanning across his/her 
entire life, and was influenced by the various roles and styles embedded within (as cited 
in Peterson & Gonzalez, p. 172, 2005). 
 Similar to Erikson (1950) and his attempt at organizing and understanding a 
person’s development over their life-span by way of his psychosocial theory and life-span 
framework, Super (1980) anchored and organized his career development theory within 
three graphic representations. The first, named Life Career Stages, provides a framework 
for vocational behavior and attitudes by addressing typical developmental tasks to be 
completed within each stage. Similarly to Erikson (1950), Super (1980) declared that 
each stage and its subsequent tasks must be completed before successfully moving onto 
the next phase within vocational development. In addition to this portion of his theory 
regarding sequential and cumulative development, Super (1980) proposed additional 
tasks specific to vocational development, which span from age 14 to 35 and older. These 
tasks include crystallization, specification, implementation, stabilization, and 
consolidation (Zunker, p. 31, 2002). 
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 Another important leg of the career development theory proposed by Super 
(1980) is represented in his Archway Model, which addresses possible career 
determinants related to a person’s person-environment interactions. This model is 
partially framed by Super’s construct of career adaptability, which he defined as “the 
ability to cope with career development and adaptation tasks as one moves through 
various stages” (as cited in Peterson & Gonzalez, p. 176, 2005). The visual representation 
illustrates psychological and personal characteristics which include a person’s needs, 
intelligence, values, interests, aptitudes, personality, and role self-concepts that relate to 
each attribute, as well as societal characteristics including community, school, family, 
society, labor market, as well as related role self-concepts. These two sects, the personal 
and the societal, are not independent from one another, and are grounded in what Super 
(1980) named a person’s biographical-geographical foundation, which all interact to 
culminate in the person’s ultimate career choice. 
 The third and final piece of Super’s (1980) theory demonstrates the varying roles 
one encounters over a lifetime and important tasks that accompany each role, and is 
named the Life-Career Rainbow. The roles identified within the visual representation 
include child, student, leisurite, citizen, worker, and homemaker, and encompass the 
accompanying tasks of growth, exploration, establishment, maintenance, and 
disengagement. Peterson & Gonzalez (2005) note that the aim of Super’s (1980) Life-
Career Rainbow representation is to illustrate the varying roles an individual moves 
through across his/her lifespan as they pertain. 
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The Person-Of-The-Therapist in the Therapeutic Relationship 
Successful therapeutic change and outcomes are based in a sound therapeutic 
relationship between therapist and client. Without the base relationship or alliance, no 
progress can be made (Auchincloss, 2016). Within that relationship, the therapist’s 
personality and experiences are brought to the table and are essentially involved in what 
has been described as an intersubjective relationship, and are intricately wound within the 
relationship. The student researcher reviewed literature that addressed facets of 
psychotherapy that emphasized the therapeutic relationship and therapist-client alliance, 
including the person-of-the-therapist (POTT) model, Rogerian theory, and the role of 
countertransference. This literature was reviewed here in that the person-of-the- therapist 
qualities and experiences are relevant both to motivations to enter the profession, as well 
as to participation in the therapy relationship itself. 
 Rogerian theory. 
Carl Rogers is regarded as the father and evolutionary of person-centered theory 
and therapy, as well as an integral contributor to the humanistic psychology movement 
(Sommers-Flanagan, p. 120, 2007). According to Rogers (1959), the ability for a client to 
move toward change is dependent on specific variables and conditions the therapist 
creates within the therapeutic relationship. The identified variables include empathic 
understanding, unconditional positive regard, and genuineness on the part of the therapist. 
 This theory was founded upon a particular view of human nature which includes 
the belief that people are active and ever-experiencing and growing beings. In addition, 
Rogers believed that this growth could not only be supported by basic conditions, but that 
18 
 
it was inherently dependent on such, according to Barrett-Lennard (1998). During this era 
of positive and humanistic psychology, an emphasis on the importance of an established 
and collaborative therapeutic alliance became an area of focus, and influenced the 
emergence of theories within the same vein. 
Person-of-the-therapist (POTT) model. 
In a study presenting the perspective of the person-of-the-therapist (POTT) 
Training model, Aponte & Kissil (2011) introduce the archetype of the “wounded healer” 
(p. 1) The idea that therapists’ utilize personal experiences to enhance their practices, and 
to strengthen the therapeutic relationship is introduced as foundational within the model. 
 Within the framework of this study, Aponte & Kissil (2011) explain that the 
person-of-the-therapist (POTT) training model operates under the belief that the 
therapeutic relationship exists equally between the therapist and client, and encompasses 
an extremely personal process. It is within this process that the author’s believe “the 
therapist, him/herself, brings a complex personal self that influences the professional 
persona in the dynamic milieu of the person-to-person engagement” and that the personal 
struggles that belong to the therapist may be influential and beneficial to the therapeutic 
process (p. 1). The model highlights the notion that with training, the therapist may 
become an expert in his/her experiences to the degree that they may be utilized as a tool 
within the therapeutic relationship, as well as play a positive role in the therapist’s 
capabilities and effectiveness. Aponte & Kissil (2011) identify two assumptions which 
the POTT training model is based on: that all people carry within them a core 
psychological issue; and that in order for therapists to connect most effectively with their 
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clients, they must first understand the complexities of that core issue in order to work 
with it.  
This core issue is known as the therapist’s “signature theme” (p. 3), which Aponte 
& Kissil (2011) define as “the lifelong struggles shaping the person’s relationships with 
self and others” (p. 4). Within the model, the mastering of the signature theme is deemed 
so crucial to the effectiveness of the therapist and his/her therapeutic relationship and 
ability to relate to the client, that Aponte & Kissil (2011) underline three basic 
components of the model that hold this ideal at its center point. The three components of 
the POTT model are to train therapists to know themselves through exploration of their 
signature theme, personal history, and life outlook, to “achieve the ability to access their 
inner personal experience in the therapeutic process, and to make use of their selves 
actively and purposefully commensurate with each task of the therapeutic process” (as 
cited in Aponte & Kissil, p. 3, 2011). 
 Within the training model, Aponte & Kissil (2011) stress that rather than trying to 
fully resolve personal issues to avoid potential negative countertransference, gaining 
mastery and the most comprehensive understanding of their whole selves more positively 
effects the therapists’ therapeutic alliance. The authors put forth the idea that through 
continuous self-exploration and growing self-awareness regarding the therapists’ own 
experiences, the therapist may be able to utilize the self in a most effective way within 
the therapeutic relationship. 
  McConnaughy (1987) speaks similarly of the importance and role of the person 
of the therapist in the therapeutic alliance, with an emphasis surrounding a comparison 
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between the interpersonal style of the therapist and the specific techniques employed by 
the therapist when speaking on effectiveness. McConnaughy (1987) writes “it is the 
character and interpersonal style of the therapist that determine the nature of the therapy 
that is offered to clients” (p. 303). He goes on to say that the techniques used by the 
therapist are of lesser importance compared to the personality and character of the 
therapist. She defends this idea by stating that “therapists select techniques and theories 
because of who they are as persons: the therapy strategies are manifestations of the 
therapist’s personality” (p. 303). McConnaughy also suggests that there is a correlation 
between the therapists’ sense of self-worth and effectiveness, offering the idea that the 
more self-acceptance and level of self-worth a therapist has, the more effective he/she 
will be with clients when working on similar avenues. 
 Keenan & Rubin (2016) discuss various attributes and practices of therapists that 
have constituted effective therapy as well. They draw from numerous meta-analyses and 
major reviews that focus on the role of the therapist within the therapeutic relationship, 
attempting to identify aspects that factor in effective therapies. 
  Keenan & Rubin (2016) start off their discussion of Bergin (1971) and his review 
of early psychotherapy outcome literature, with the conclusion that therapy had a 
moderately positive average effect. Bergin (1971) found a positive correlation between 
effect and the clients’ reports on their experiences, suggesting some clients made 
improvements when they identified their therapist as good, while others noted 
deterioration with those that were deemed poor by clients. In addition, Keenan & Rubin 
(2016) attempt to address the issue of therapists’ effectiveness by citing Luborsky et al 
(1986) and their reexamination of data from four large scale related studies. Luborsky et 
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al (1986) found that therapist effects generally surpassed any differences found between 
different forms of treatment used (as cited in Keenan & Rubin, 2016, p. 422). 
 Crits-Christoph et al (1991), in a reanalysis of the results from 15 studies in which 
therapeutic outcomes were investigated, determined that therapists’ themselves were 
responsible for a moderate effect size for treatment outcome (9%). In addition, the 
authors cite Wampold (2001) and his examination of the aforementioned reviews, as well 
as several other studies from the 1990’s, concluding that largely, “therapists account for 
between 6% and 9% of outcome variance” compared to the 1%  accounted for due to 
different treatments and techniques used (as cited in Keenan & Rubin, p. 423, 2016).  
 More recently, Baldwin & Imel (2013) conducted a meta-analysis which included 
46 studies which involved 1,281 therapists who treated 14,519 clients in a variety of 
psychotherapies. The analysis yielded a five percent variance due to therapists across all 
studies, and a seven percent variance within “naturalistic studies in which therapist 
variability in style is not tightly controlled with such methods as treatment manuals that 
reduce therapist variability” (p. 427). Baldwin & Imel (2013) note that when analyzed 
separately, the results yielded from controlled studies that attempted to minimize 
therapist variability still showed that the therapist accounted for three percent of the 
variance, which although is a small effect size, is still significant within the scope of the 
analysis.  
 With regard to the therapeutic alliance specifically, Baldwin, Wampold, & Imel 
(2007) investigated the roles of therapist and patient in regard to the therapeutic alliance 
as it relates to outcomes. Their results found that the alliance-outcome relationship is 
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related more to the therapist’s ability to establish a continuously developing relationship 
with a wide range of clients, rather than specific clients. In addition, the results show that 
the alliance-outcome relationship has less to do with the client’s capacity for such a 
relationship, further supporting the notion that the formation of the therapeutic alliance 
and characteristics of the therapist has a greater impact on outcome as opposed to the 
client or specific client-therapist pairings (p. 850). 
Countertransference. 
The presently accepted normalcy of countertransference, and its role within the 
therapeutic relationship, is relevant to this student researcher’s investigation in that the 
therapist’s personal motivation to become a therapist may be a component of the 
countertransference. 
Fehr (2003) defines countertransference as “any and all feelings and thoughts that 
a therapist may have about his or her clients” (p. 125). Debbane & DeCarufel (1993) note 
that an individual’s personal history and experience may not only compel interest in 
entering a therapy profession but may also affect the therapy relationship in the form of 
the feelings or thoughts that the therapist may have about clients. Fehr (2003) appoints 
father of psychoanalysis Freud (1910) as the first to recognize and acknowledge this 
process that transpired between the therapist and client, which includes his original belief 
that its presence was counterproductive and damaging to the therapist-client relationship. 
However, the belief that countertransference can be used to facilitate and better serve, 
understand, and treat clients has now become the new norm.  
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 Fehr (2003) cites Kahn (1991) in his division of four different responses and 
thoughts that fall under the umbrella of countertransference, which include “realistic 
responses, responses to the transference, responses to material troubling to the therapist, 
and characteristic responses of the therapist” (as cited in Fehr, p. 125-126, 2003). The 
latter subset of countertransference which addresses the thoughts and responses of the 
therapist which are understood as the “totality of the therapist, the person he or she is in 
life” (p. 126), directly relates to the idea that the therapist brings themselves to the table 
throughout their client interactions. Differentiations are made between effective and 
noneffective countertransference, and it is noted that effective countertransference adds 
clarity to the therapeutic relationship, whereas noneffective countertransference can serve 
as obstructive. These noneffective countertransferences serve instead to defend the 
therapist from the client, and in the end work in disservice to the therapeutic relationship 
(Simon Fehr, 2003). It is within this process that the therapist’s own experiences live, and 
must be processed and understood in order to use them as an effective tool for therapy.  
 In a study conducted by Robbins and Jolkovski (1987), levels of awareness of 
countertransference feelings and theoretical framework were measured of 58 
participating graduate students enrolled in an American Psychological Association 
(APA)-accredited doctoral program. In addition, participants were also indexed for the 
presence of withdrawal of involvement, which is an identified countertransference 
behavior. 
 The authors identify a counselor’s own understanding of his/her 
countertransference management as an important objective of the study. They cite 
Winnicott’s (1949) theory that an objective assessment of one’s feelings may aid in the 
24 
 
counselor’s understanding of their client. In addition, similarly to Fehr’s (2003) attempt 
at differentiating between effective and noneffective types of countertransference within 
the therapeutic relationship, these authors note that “countertransference distinguishes 
between the reality-based aspects of the counselor’s response to the client and the 
irrational aspects of the counselor’s responses to the client, which is based on the 
counselor’s own past significant relationships and needs rather than the client’s” (p. 276). 
Most importantly to note within this idea is the fact that like our clients, therapist’s 
relational and interactional patterns, including within the context of the therapist-client 
relationship, are ever present and must be acknowledged and managed so that they serve 
the alliance and client rather than interfere.  
 Results of the study suggest that a higher level of awareness of feeling in 
combination with theoretical framework influence the level of countertransference 
behavior. However, although results suggest that the higher level of self-awareness in 
terms of countertransference feelings allowed participants to remain engaged in the 
therapeutic process in a productive way, an effect on the presence of negative 
countertransference behavior being measured, which was identified as withdrawal, was 
not supported. 
 In a review of three meta-analyses surrounding the issue of countertransference 
by Hayes, Gelso & Hummel (2011), several factors related to the definition of 
countertransference, its role in the therapeutic relationship, and its effect on therapeutic 
outcomes were examined. The authors touched upon older views of countertransference 
first introduced by Freud and discussed earlier in this section, involving his overall 
negative view and subsequent neglect of the topic, as well as the emergence of newer and 
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more progressive and positive perspectives that arose in the 1950’s, which focus on its 
“role in enhancing the success of psychotherapy” (p. 88).  
 Hayes, Gelso & Hummel (2011) cite recent conceptions of countertransference, 
which include the classical, totalistic, complementary, and relation concepts that Gelso & 
Hayes (2007) previously exposed. These authors note that these various terms are often 
used simultaneously as well as interchangeably, which leads to contradicting usage. In 
addition, the authors also note that none of the terms encompass the concept of 
countertransference to its fullest, noting fundamental limitations within each. Although it 
is noted that each definition simultaneously limits itself and points to important elements 
of countertransference, Hayes, Gelso & Hummel (2011) ultimately support and define the 
concept of countertransference as “the reactions in which unresolved conflicts of the 
therapist are implicated” (p. 89). 
 For their meta-analytic review, Hayes, Gelso & Hummel (2011) focused on 
findings that pertained to countertransference and its management, specifically in relation 
to psychotherapy outcomes (p. 90). They examined three different areas within the scope 
of the study: the effect of countertransference reactions on therapeutic outcome, the 
relationship between countertransference management and actual countertransference 
reactions, and the relationship between countertransference management and therapeutic 
outcome (p. 90). 
 With reference to the question surrounding the role of countertransference in the 
overall outcome of treatment, Hayes, Gelso & Hummel (2011) found that the opinion that 
countertransference adversely affects outcomes was supported by a mix of ten 
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quantitative and qualitative studies. They do offer a note that recent research in general 
within this area is presently lacking, and that the research that has been done focus on 
more immediate outcomes as opposed to more distal outcomes. 
 In terms of the relationship between countertransference management and 
countertransference reactions, these authors found that the use of self-awareness of 
countertransference in conjunction with a sound and utilized theoretical framework 
served best when attempting to manage countertransference feeling, thoughts, and 
behavior. These authors utilized 11 quantitative studies which investigated the use of 
therapist’s self-awareness and conceptual abilities, both with and without theory, as well 
as the use of a theoretical framework with and without a greater sense of self-awareness 
in their analysis. They ultimately found that one without the other, theory and self-
awareness respectively, was not enough to successfully manage countertransference 
reactions. 
 Last, when determining whether or not successful countertransference 
management has a positive effect on psychotherapy outcomes, these authors determined 
that overall, all utilized studies “point to the importance of countertransference 
management in the judgment of therapists whose views about particular clients were 
studied” (p. 94). The authors add that evidence from the meta-analysis support the 
conclusion that when managed, countertransference can be used within the therapeutic 
process to promote positive outcome, but may serve as harmful when acted out by the 
therapist. 
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Qualities and Identified Influences of Psychotherapists 
Although more recent research has been lacking within the topic of personal 
attributes found within psychotherapists and those within the therapeutic and counseling 
fields, some have investigated the existence of specific characteristics and/or lived 
experiences of those who have been drawn to this type of work.  
Psychotherapist Guy (1987) delves into the possible reasons one may have for 
choosing a career in psychotherapy. He explains his belief in a kind of selection process 
an individual engages in when deciding on a profession in psychotherapy, differentiating 
between conscious and unconscious motivators. Guy organizes these motivational factors 
into two categories: Functional Motivators and Dysfunctional Motivators, and notes that 
there exist potential for professional success and satisfaction, as well as self-sabotage 
related to both respectively.  
 Guy (1987) first discusses the personal traits surrounding curiosity and 
inquisitiveness when introducing the discussion involving functional motivators. He cites 
Storr (1979) in identifying a seemingly innate interest in people and human behavior, 
both of their own and others, of those who are drawn to therapeutic work. Guy (1987) 
goes on to expand on this idea by identifying an individual’s urge to more deeply 
understand their own experiences and realizations related to life as a characteristic 
present in those who seek out psychotherapy as a vocation. 
 Guy (1987) also discusses characteristics such as being able to genuinely listen 
and attend to others, being comfortable and enjoying engaging in conversation, as well as 
being empathic and understanding. Emotional insightfulness and introspection are also 
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highlighted within those who gravitate to this kind of work. According to Guy (1987), 
“by being aware of one’s emotions, an individual is able to more freely enter into an 
interactive, reciprocal relationship with others, such as is required in the practice of 
psychotherapy” (p. 11). He goes on to cite Rogers (1961) adding that “comfort and 
familiarity with one’s own feelings promotes a naturalness, a genuiness which has been 
shown to promote growth and psychotherapeutic cure in others” (as cited in Guy, 1987).  
 Self-denial as a character trait is also introduced by Guy (1987), related to a 
person’s ability to suspend his/her own personal gratification during the therapeutic 
process. He cites Storr (1979) when he relays the therapist’s need to practice restraint 
related to how much of him/herself is to be utilized within the therapeutic relationship. 
This requires an ability on the part of the therapist to set aside his/her needs in order for 
the client to remain the focal point of the relationship and therapeutic process. In 
addition, Guy (1987) also discusses the existence of ambiguity tolerance, explaining that 
not only must the person be comfortable with the unknown, but also must understand that 
encouraging their client to arrive at answers for themselves with his/her guidance proves 
most beneficial. Guy (1987) insists that the therapist must be able to be “satisfied with 
limited success that comes only after a great deal of painstaking effort” (p. 11). 
 Last, Guy (1987) notes attributes involving the capability to be warm and caring, 
to be able to tolerate intimacy, to be comfortable with power, and to possess a sense of 
humor. With regards to intimacy and warmth and caring, Guy simply states that those 
who are drawn to psychotherapeutic work are exceptionally warm and caring, not only 
possessing a desire for intimacy, but are also capable of sustaining the depth of intimacy 
and closeness that develops with clients. 
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 When discussing dysfunctional motivators found within those who appear to be 
drawn to psychotherapy work, Guy (1987) says that “unfortunately, some of the 
motivators for choosing to become a psychotherapist can be dysfunctional, gradually 
hindering psychotherapeutic effectiveness while undermining personal satisfaction and 
happiness” (p. 13). 
 Guy (1987) first discusses the issue of emotional distress, citing findings by 
Henry et al (1971; 1973), identifying that “a significant number of psychotherapists chose 
to enter the profession because of an underlying wish to gain deeper self-understanding” 
(as cited in Guy, p. 14, 1987). Guy (1987) distinguishes between the previously discussed 
characteristic pertaining to one’s interest in an increased and deepened understanding of 
personal experiences and realizations, and this potential of an individual to unwittingly or 
even intentionally exploit the therapeutic relationship in an attempt to meet his or her 
own emotional needs. In this instance, the therapist’s underlying desires take precedent 
over the needs of the client’s, which could lead to client distress.  
 Guy (1987) also addresses the ideas of vicarious coping and rebellion, loneliness 
and isolation, a desire for power, and a need to love. With vicarious coping and rebellion, 
Guy (1987) suggests that it is sometimes the case that those who have chosen a career in 
psychotherapy, do so either as a way of working through a personal issue that reflects the 
work of their clients’ (vicarious coping), but in a less anxiety provoking and removed 
manner, or engage in a sort of professional relationship with their client that includes an 
emphasis on ignoring norms and standards within society. This latter event coined 
vicarious rebellion by Guy (1987), suggests that there exists an unresolved feeling of 
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anger as a result of “destructive prohibitions and taboos in their own background” (p, 18), 
and thus is manifested in the therapists therapeutic relationship. 
 Similarly, in the cases of motivators surrounding the therapist’s desire for power 
and personal need for love, Guy (1987) suggests that those who have anxiety expressing 
both or either of these phenomena’s in their personal life, often seek out psychotherapy as 
a profession to serve as an outlet for such expression. In terms of power, Guy (1987) cites 
Bugental & Hammer (1964, 1972) when suggesting that psychotherapy might be an 
attractive profession for those who struggle with asserting themselves within their own 
lives, as they are placed within a role that suggests power within their relationships with 
clients. In relation to love, the therapeutic process may also serve as an opportunity for 
the therapist to engage in and offer related sentiments without the threat of personal 
anxieties. 
    McConnaughy (1987) also discusses several different characteristics that may 
be found within psychotherapists. As mentioned in a previous section, McConnaughy 
(1987) incorporates the person-of-the-therapist model, operating from the position that it 
is not the chosen techniques or interventions that determine positive outcome, but the 
character and interpersonal style of the therapist that influences and effects the 
therapeutic process and relationship. 
 McConnaughy (1987) offers several different personal characteristics that may 
exist within psychotherapists that have the potential to positively affect the therapeutic 
relationship. She writes this about self-awareness, saying “the psychoanalytic position as 
reflected by [these writings] holds that it is critical for the therapist to be self-aware and 
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self-accepting” (p. 305). She elaborates on this characteristic by writing “there is no 
requirement that the therapist be ‘perfectly analyzed’ or a paragon of mental health; 
rather, a deep commitment to the development of the self is considered to be a 
prerequisite for effective functioning as a therapist” (p. 305). 
 McConnaughy (1987) cites Whitaker (1982) and his family systems perspective, 
when discussing the trait of transparency and its role within the therapist. McConnaughy 
(1987) notes his belief regarding the therapist’s ability to comfortably be him/herself 
within the context of the therapeutic relationship. She reflects on Whitaker’s (1982) claim 
that “therapists must be willing and able to allow an autohypnotic, trance-like state to 
occur in themselves”, which allows the therapist to be “open to their own unconscious 
material as it relates to the client’s issues” (as cited in McConnaughy, p. 305, 1987). 
McConnaughy (1987) further relays the need for a sound sense of self and the existence 
of self-trust in order to simultaneously be open to this process, and have control over 
reactions to the client’s material. 
 An interest in personal development and growth is also touched upon by 
McConnaughy (1987), and is related to a therapist’s ability to assist their client’s in their 
own therapeutic changes. McConnaughy (1987) notes that this interest in personal growth 
and development will be transparent to the client, and have the potential to encourage and 
support the client’s own growth and positive change. Similarly, notions surrounding a 
therapist’s ability to tolerate ambivalence and uncertainty, as well as the presence of 
extraordinary interpersonal skills and adaptability within characteristic structure are 
deemed important aspects of an effective therapist by McConnaughy (1987).   
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 Related to an individual’s aspiration to address unresolved personal and emotional 
distress discussed by Guy and colleagues’ (Guy 1987; Henry et al 1971, 1973), Nikčević, 
Kramolisova-Advani & Spada (2007) highlight the role of the individual’s family and 
related experiences among motivating factors. The authors also cite empirical research 
that supports the notion that those who enter into a mental health profession have had a 
higher prevalence of adverse childhood experiences, such as the presence of childhood 
trauma and family dysfunction, parental abuse and parent-child role inversion, also 
known as parentification. 
 In their study, Nikčević, Kramolisova-Advani & Spada (2007), investigated the 
presence of adverse childhood experiences within psychology students who were in their 
last year of training, both with and without clinical aspirations, compared to a control 
group consisting of business students of the equivalent year. The authors were also 
interested in learning about the perceived effects of those experiences, with regard to the 
students’ choice to enter the field of psychology. 
 The researchers used a questionnaire as a means of data collection, which 
consisted of basic demographic information, as well as The Child Abuse and Trauma 
Scale, The Parentification Scale, and The Hospital Anxiety and Depression Scale. The 
questionnaire was comprised of a total of 82 items, in addition to demographic 
information concerning age, gender, as well as the participant’s course and year of study. 
The psychology students were asked about their plans post-graduation in relation to 
clinical work as well, and were given three options to choose from including a future in 
clinical/counseling psychology and psychotherapy; occupational, education, and social 
psychology, research, and teaching; and areas not related to psychology. 
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Of the 120 questionnaires distributed to the psychology students, 81 were 
returned, and 75 were ultimately used. Of the final 75 participants, 63 were women 
(84%), and the mean age was 24 years. The majority of participants were White (76%), 
with the remaining participants identifying as Asian (13%) and Black (11%). Of the 120 
questionnaires distributed to the business students, 95 were returned, and 91 were 
ultimately used in the study (p. 28). Of the final 91 participants, 63 were women (69%), 
and the mean age was 23 years. The majority of participants were White (60%), with the 
remaining participants identifying as Asian (32%) and Black (7%), and 1% consisting of 
a different ethnic background (Nikčević, Kramolisova-Advani & Spada, p. 28, 2007). 
Nikčević, Kramolisova-Advani & Spada (2007) reported that the results yielded 
from their study were consistent with those of other researchers who found higher 
prevalence rates of childhood trauma and parentification among mental health 
professionals as compared to professionals in other fields. More specifically, their 
research also supported previous findings related to clinical psychologists and their 
higher reports of negative childhood experiences compared to social psychologists. 
However, the researchers also found that their hypothesis surrounding a positive 
correlation between those interested in a career in mental health and emotional distress 
was unsupported.  
 
Dance/Movement Therapy 
Dance/movement therapy (DMT) is defined by the American Dance Therapy 
Association as “the psychotherapeutic use of movement to promote emotional, social, 
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cognitive and physical integration of the individual” (https://adta.org/faqs/). This section 
reviewed literature that addressed personal factors that have motivated individuals to 
enter the profession. It also reviews information pertinent to the state of the profession of 
dance/movement therapy (DMT) as a career choice.  
         Factors motivating DMT professional entry. 
Literature that is dedicated to the subject of investigating motivational factors for 
those who have entered the field of dance/movement therapy is limited.  A gap has been 
found within the most current literature related to this topic. This section included several 
sources that addressed motivating factors for entering the profession through a panel 
(Capello, 2014), a personal ethnographic narrative (Meekums, 2008), and as embedded 
narratives in dance/movement therapist interview profiles (Kolcio, Danitz & Lehman, 
2000).  
 The most recent literature related to this matter was published by Capello (2014), 
in which she reported on the responses from the 13 members of the 19
th
 American Dance 
Therapy Association’s International Panel, when they were posed the question: “Why I 
became a dance therapist”, by annual International Panel founder and chair Dr. Miriam 
Roskin Berger. 
 The panel members represented 13 countries from around the world, and were 
called upon to explore their pasts, contemplating their childhood experiences and cultural 
heritages, and the roles they played in their paths toward a career in dance/movement 
therapy. The panelists were asked a variety of additional questions related to the issue 
surrounding the topic, including their backgrounds and influences of dance, early “body 
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and intellectual experiences that affected their choice”, effects of influential people in 
their lives including friends, family members and teachers, as well as any noteworthy and 
impressionable experiences that had any effect on their dance/movement therapy journey 
(Capello, p. 28, 2014).  
 Themes that emerged from the panel’s responses included: the introduction and 
positive role of dance in their lives, impactful and tragic events (war, injuries related to 
dance, personal physical and mental health issues), influential relationships (parents, 
grandparents, teachers), cultural and religious influences, impactful first encounters and 
exposure to dance/movement therapy, and an interest in psychology and helping others. 
One panelist from Italy also spoke of the impact of his gender and an influential teacher 
on his work within dance/movement therapy, sharing the potential for positive 
impressions of a male mentor on the part of male pupils in relation to identification and 
emulation. In addition, another panelist from China spoke of her self-initiated venture 
toward optimal mental health, explaining she was “seeking a personal method to integrate 
body and mind” (Capello, p. 30, 2014). 
 In conclusion, Capello (2014) remarks on the panel’s final step within this 
process, which included the panelists’ expression of personal narratives via solo, duo, and 
group movement motifs. In her last disclosing words, Capello (2014) shares about her 
witness of a final group movement experience, led by a fellow panel member that closed 
the session: 
“…panel members together as they moved in the image of a blossoming 
tree, from grounded roots, to reaching branches, to flowers cascading 
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down and reaching out into the world. Inspired by the joyous expression 
of divergent yet communal movement the audience members rose as one 
from their seats to join in this extraordinary, transformative experience. 
Perhaps this concluding event provided the answers for all those present to 
the question about why they had become dance/movement therapists” (p. 
38-39). 
 In an autoethnographic study, Meekums (2008) explored the self-proposed 
question of “How did I get here?” as a response to both a shift in her career and research 
she was engaged with at the time. She writes of her interest in embodied subjectivities, 
and felt as though due to a career shift toward a teaching position within a counseling 
program, a shift in identity was furthermore required. Meekums was also part of research 
that was focusing on the embodied career stories of dance/movement therapists, which 
she felt could also benefit from her individual exploration. 
 Meekums (2008) produced several questions to begin her work: 
“How did I get here? What threads enable me to continue to construct an 
identity that I can feel comfortable with” How much of my journey so far 
has been purposeful and agentic, and how much serendipitous or 
unforeseen? What role does my body play in this process? How does the 
process of writing this story contribute to the ongoing construction of my 
identity?” (p. 289). 
 Meekums (2008) was able to identify prominent themes from this study by way of 
several narrative avenues: (1) a response to an old photograph of herself as a child in the 
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form of a poem, (2) identification of three separate, yet connected identities (The 
Wounded Dancer, The Embodied Wordsmith, and The Passionate), (3) a list of identified 
influences from the years 0-21, and (4) four  additional poems that stemmed from her 
relationship with her father and key traumatic experiences (p. 289-290). 
 Through her narratives, Meekums (2008) identified two teachers and her father as 
influential people in her life, her bout with Polio, peer bullying and unwanted sexual 
attention from the opposite sex as traumatic events, and revealed salient themes that 
included “love, risk taking, creativity, unconventionality, physicality, and determination” 
(p. 298). She concluded with remarks concerning the effects of taking personal stock of 
such information, relaying that “In doing so, [it] has contributed to greater confidence in 
my present identity as a counselling trainer, as I have considered the richness of 
experience that I bring to this particular integration: (p. 299-300). 
 The work of Kolcio, Danitz & Lehman (2000) include five interviews from 
pioneering dance/movement therapists relaying their personal stories and journeys into 
the field. Among the women are Marian Chase, Catherine Hamilton Pasternak, Sharon 
Chaiklin, Claire Schmais, and Beth Kalish-Weiss. Each woman talks about her life as a 
dance/movement therapist, and the prominent experiences that led her to her career. 
 All five women discussed initial and influential exposures and experiences related 
to dance, as well as factors including interests in psychology, social work, politics, and 
those living with severe and chronic mental illness. Each woman explains the depth to 
which dance affected her, Chaiklin noting “I had always danced…I danced on my own; it 
just was a personal kind of experience for me” (p. 79). 
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 Catherine Hamilton Pasternak discussed her interest and education in psychology 
related to those living with severe mental illness, sharing “In my psychology classes we 
often talked about blocked communication and about how people with mental illness 
have difficulties communicating and relating to others” (p. 70). She went on to explore a 
possible link between the communicative aspect of dance and its’ ability to fill in this 
gap, noting “if dance is basic communication, and people with mental problems need 
basic communication, why aren’t they dancing?’” (p. 70). Marian Chase too found a link 
between her work with dancers and those institutionalized due to mental illness, which 
led to her prominent work at St. Elizabeth’s hospital in Washington, D.C.  
Beth Kalish-Weiss and Claire Schmais also shared in the experience of merging 
dance with an interest in helping others. Kalish-Weiss shared that “for four years I 
studied modern dance, improvisation and choreography along with courses in 
psychology. In hindsight, this was the reason that dance therapy became such a natural 
outcome for me.” (p. 100). Similarly, Schmais had this to say about her joining of 
movement and working with those with mental illness: “it meshed my need to do good 
and my need to use dance.” (p. 91). 
Subsequently, Kalish-Weiss is also credited for the first description of 
dance/movement therapy in her work at state hospitals in the state of Pennsylvania. 
Kalish-Weiss speaks about this, comparing her naïve impressions at the time to the later 
and far greater implications. She comments on the novice tone during this beginning time 
in her career: 
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“I wasn’t so presumptuous as to call myself a therapist in those days – it 
wasn’t until later that I went and got my official credential as a therapist. 
We were all experimenting and improvising as we went along. I think this 
is the reason modern dance is and was such a perfect foundation for dance 
therapists.” (p. 104). 
 
 The state of the profession as a career choice. 
To date there is limited information specific to the state of the profession of 
dance/movement therapy as a career choice. However, in many states dance/movement 
therapists are currently licensed under a professional counseling license, and may be 
considered specialties within mental health counseling. In many graduate programs, the 
degree is listed as Dance/Movement Therapy and Counseling. It is also noted that this 
generalist designation has been controversial within the profession at times.  
 According to the Bureau of Labor Statistics within the United States Department 
of Labor, “employment of mental health counselors and marriage and family therapists is 
projected to grow 19 percent from 2014 to 2016” which is noted as proportionately faster 
than the average for all occupations (https://www.bls.gov/ooh/community-and-social-
service/mental-health-counselors-and-marriage-and-family-therapists.htm). According to 
the same source, the median pay for mental health counselors and marriage and family 
therapists in 2015 was $43, 190 per year, or $20.77 per hour. These positions require a 
Master’s Degree level of education, and accounted for 168, 200 jobs in the U. S.  
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 Goodill (2016) provided the invited keynote address at the 2016 American Dance 
Therapy Conference, a 50
th
 anniversary of the profession event.  She reports on 2011 
statistics regarding a larger scope of jobs under the umbrella of mental health 
professionals in the U.S. Her account includes psychologists (152,000), social workers 
(138,700), mental health counselors (113,300), psychiatrists (34,400), and marriage and 
family therapists (27,300). According to these statistics, as well as the most recent 2016 
figures of professional members and those with professional credentials within Creative 
Arts Therapy organizations or credentialing entities, there are an estimated 14,000 
creative arts therapists nationwide, 1,300 of whom represent dance/movement therapists 
(manuscript submitted for publication). 
 Goodill (2016) attributes this small representation of dance/movement therapists 
within the population of mental health counselors and marriage and family therapists to a 
main source: attrition due to lack of availability for reimbursement within mainstream 
health systems. Goodill (2016) also touches upon the notion of privilege amongst those 
who aspire and pursue this line of work due to the disproportionate gap between average 
yearly compensation, level of education and related expenses and variables, and the 
availability of dance/movement therapy positions. 
  Hopkins (2016) reports on changes within three systems related to mental health 
care that have affected the profession of dance/movement therapy over the last 50 years, 
resulting in reduced job opportunities for dance therapists. Hopkins identifies “the closing 
of psychiatric hospitals…the rise of managed care utilization…and the ongoing failure to 
implement medical-behavioral parity legislation…” (p. 285-286).  
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Chapter 3: Methods 
Design of Study 
This was an inductive thematic analysis study with the utilization of an 
essentialist method. The research question for the proposed study was as follows: What 
motivating factors, experiences and influences, and personal attributes and interests lead 
one to pursue dance/movement therapy as a career choice? The objective of this research 
study was to understand the experiences of those who have applied to a dance/movement 
therapy graduate program. The method used was a thematic analysis using archived data 
in the form of admissions applications to a dance/movement therapy graduate program 
that included a personal essay as data for this study. Themes surrounding motivating 
factors, identified experiences and influences, as well as personal attributes and interests 
were coded for using a semantic approach. In addition, this study aimed to identify 
commonalities within identified themes amongst demographics, in an attempt to highlight 
any patterns within the data. 
Enrollment Information 
Applicant-reported race and ethnicity classification that comprised the record 
sample included 42 (71%) White/Non-Hispanic (W/NH), 2 (3%) Black/Non-Hispanic 
(B/NH), 4 (7%) No response (NR), 1 (2%) Cuban-American, (CU-AM), 2 (3%) 
Chinese/Non-Hispanic (CH/NH), 2 (3%) African-American (AF-AM), 2 (3%) Puerto 
Rican (PR), 3 (5%) Asian/Pacific Islander (A/PI), and 1 (2%) Hispanic (HISP). Although 
it was expected that the majority of records would reflect a female identified gender 
within applications, as that has been the dominating gender represented in the 
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dance/movement therapy community, one of the 59 included records did identify as male. 
The mean age of applicants within records was 25.8 years. 
The proposed study included data from the admissions records of 59 applicants 
who recently applied to a dance/movement therapy graduate program. The age range 
reflected in the records was 18 to 60. The records included applications to a 
dance/movement therapy graduate program between the years 2008 and 2013. 
Admissions essays from these years were pooled and de-identified by a member of the 
admissions personnel prior to this student investigator’s receipt of the data. The minimum 
age requirement was established at 18 years of age, due to the fact that it is the beginning 
age within the first determined age range (18-24). The upper age criterion of 60 was 
based on the fact that it is the ending age within the last determined age range. It is the 
hope and expectation of this student investigator that a range of racial, ethnic, and 
cultural perspectives will be included and reflected within participants. 
Record Type 
The student investigator reviewed institutional admission records of applicants 
who constituted a nonclinical population. The source and nature of data was archived 
data within the admissions records of a dance/movement therapy graduate program, in 
the form of admissions essays. Records included in this study were full applications, 
including an admissions essay, submitted to a dance/movement therapy graduate program 
between the years of 2008 and 2013. The applicants were expected to represent various 
ethnic, racial, and cultural backgrounds, as well as ages between the designated limits 
(21-60). It is the opinion of this student researcher that the applicant group selected for 
this study was a good representation of the population of interest. Due to the location of 
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the graduate program utilized for this study, it is the opinion of this student researcher 
that the applicant group may be a greater representation of the Northeastern/Eastern 
portion of this country.  
Record Source 
The source of data was de-identified ex post facto records in the form of 
admissions essays within full applications to a dance/movement therapy graduate 
program.  The study focused on analyzing the data in the “Autobiographical Essay”, in 
which applicants were prompted to address “key life experiences, personal development, 
family history, arts background, and service history”.  
The admissions essays used for this study were provided by admissions personnel 
by way of an electronic filing system. After the essays were retrieved, all identifiable 
information was removed, except for age range and race, and was then provided to this 
student researcher. The record source reflected those within the community who have 
interest in pursuing a career in dance/movement therapy, and have such applied to, and 
provided appropriate and necessary documents to fulfill said requirement, including an 
admissions essay.  
Record Inclusion Criteria 
Records included in this study were full applications between the years of 2008 
and 2013 from applicants who were within the age range of 21 to 60.  
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Record Exclusion Criteria 
Records excluded from this study were those from applicants who submitted 
incomplete applications to the dance/movement therapy graduate program utilized in this 
study, as they may have not included the required admissions essay necessary for this 
study. In addition, those who applied to the program after the 2013 entry year were 
excluded in an attempt to uphold the anonymity of the applicants. Those who applied to 
the program prior to 2008 were also excluded, as their admissions essays were not 
included in the electronic database used as a method for collection data corpus for this 
study. 
Investigational Methods and Procedures 
Informed consent. 
Informed consent was not needed within this scope of this study, as the data was 
categorized as archived data, and therefore did not need consent. 
Data collection. 
Data collection one-demographics and data familiarization. Upon this student 
investigator’s receipt of the data corpus (essays), the data was grouped according to three 
age ranges, (18-24, 25-34, and 35-60) which were previously designated by this student 
investigator in accordance to relevant psychosocial developmental stages. Data was 
grouped and distributed by the admissions personnel responsible for the collection of data 
corpus, at which time a mean age of the applicants was calculated and noted by this 
student investigator. In addition, race, age, and ethnicity demographics, provided by the 
designated admissions personnel, were noted and recorded by this student investigator. 
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At this time, the student investigator familiarized herself with the data set, initially 
reading each item before the formal coding and semantic theme developing phase began. 
Data collection two-initial coding phase. After demographics from the records 
including age, race, and ethnicity were recorded from each data item, this student 
investigator proceeded to the second portion of the data collection process, in which 
initial sub-themes were coded within each data item that comprised the data set. The 
initial coding phase was used to code for “individual words, lines, segments, and 
incidents” (Mertens, p. 440, 2015), and involved this student investigator reading each 
data item, and noting any and all identified factors, experiences and influences, and 
personal attributes and interests that the record noted as motivating and influential with 
regard to their pursuit of a dance/movement therapy career. 
Simultaneously, an additional layer within the initial coding phase involved this 
student investigator utilizing a color coded system, in which the initially coded sub-
themes were grouped together to compile categories uncovered within the data. 
Data collection three-focused coding. Following the initial coding phase, a 
focused coding phase followed. Within the focused coding phase, this student 
investigator tested “the initial codes against the more extensive body of data to determine 
how resilient the codes were in the bigger picture that emerged from the analysis” 
(Mertens, p. 440, 2015). Within the focused coding phase, this investigator focused the 
themes that were uncovered within the data, to calculate prevalence across each age range, 
as well as against the entire body of data. 
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Data collection four-completed analysis. Upon completion of data analysis, this 
student investigator provided all data, including initial data corpus, as well as recorded 
data and notes documented by this student investigator during collection and analysis, to 
the Creative Arts Therapy Department. The documentation will be stored electronically 
within an encrypted server within the department for a three year period. 
 
Data Analysis 
This student investigator utilized an essentialist method of thematic analysis, in 
which semantic themes were coded for using both an initial and focused coding phase. 
This student investigator utilized an inductive approach for identifying themes within 
each data item, as well as within the entire data set.  
Operational definitions of terms and concepts. 
Data Corpus: refers to “all data collected for a particular research project” 
(Braun & Clark, p. 79, 2006). 
Thematic Analysis: thematic analysis is referred as “a method for identifying, 
analyzing, and reporting patterns (themes) within data” (Braun & Clark, p. 79, 2006); 
refers to “a method for identifying and analyzing patterns in qualitative data” (Braun & 
Clarke, p. 120, 2013). 
Theme: refers to a “patterned response or meaning within a data set” that 
“captures something important about the data in relation to the research question” (Braun 
& Clark, p. 82, 2006). 
47 
 
Semantic Theme: refers to the level of themes coded within data; refers to 
identified themes as being “explicit” or having “surface meanings”; often identified 
within analyses in which the analyst “is not looking for anything beyond what a 
participant has said or what has been written”; often identified within analyses in which 
the “analytic process involves a progression from description, where the data have simply 
been organized to show patterns in semantic content, and summarized, to interpretation, 
where there is an attempt to theorize the significance of the patterns and their broader 
meanings and implications” (Braun & Clark, p.84, 2006). 
Inductive: refers to a manner in which themes are identified within the data; also 
known as a ‘bottom up’ way; refers to an approach in which “themes identified are 
strongly linked to the data themselves” (Braun & Clark, p. 83, 2006). 
Essentialist Method: refers to an epistemological approach used within thematic 
analysis in which an analyst can “theorize motivations, experience, and meaning in a 
straightforward way, because a simple, largely unidirectional relationship is assumed 
between meaning and experience and language” (Braun & Clark, p. 85, 2006).  
 
Possible Risks and Discomforts 
The risks associated with participating in this study were limited, as this was not a 
human subjects study. Utilized data was comprised of archived data from admissions 
records of the employed accredited dance/movement therapy graduate program. Although 
all identifiable information provided to the investigator via essays, apart from age range 
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and race was removed before her retrieval, there is always a slight risk to the records’ 
anonymity.     
 
Special Precautions to Minimize Risks or Hazards 
As noted above, due to the use of archived data (admissions essays) prior to this 
student investigator’s entrance into the program, the risks and hazards are deemed 
minimal. However, removal of all identifiable information related to the records were 
removed prior to this student investigator’s receipt of the data to ensure the highest level 
of anonymity possible, excluding age and race demographics. 
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Chapter 4: Results 
 The purpose of this thematic analysis study was to understand the motivating 
factors, experiences and influences, and personal attributes and interests that lead one to 
pursue dance/movement therapy (DMT) as their career choice. The research question for 
this study was as follows: What motivating factors, experiences and influences, and 
personal attributes and interests lead one to pursue dance/movement therapy as their 
career choice? The method used to investigate this question was a thematic analysis of 
archived data utilizing admissions essays of students applying to a graduate program in 
dance/movement therapy. Themes surrounding motivating factors, identified experiences 
and influences, as well as personal attributes and interests were coded for using a 
semantic approach. In addition, this study aimed to identify commonalities amongst 
identified themes, in an attempt to highlight any prevalence within the data. 
 The findings of this study are presented as followed: First, a representation of 
demographics found within each group and across the total data set are represented in 
Table 1. A breakdown of uncovered categories and subsequent themes are reflected in 
Table 2, along with thematic representations in the form of identified themes and key 
words across the entire data set will be provided. Percentage representations of categories 
and themes within each group uncovered during the initial and focused coding phases are 
represented in Tables 3, 4, and 5. Lastly, narrative examples in the form of quotations 
from data samples are provided in an attempt to offer specific and contextual illustrations 
of themes and outlier’s. 
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Table1 
 Ethnicity Demographics 
Listed Ethnicities 
Within Program 
Application 
Group 1  
(18-24) 
Group 1 
(%) 
Group 2 
(24-24) 
Group 2 
(%) 
Group 3 
(34-60) 
Group 3 
(%) 
Total 
in data 
set 
Total 
in data 
set (%) 
         
African-American 1 3% 1 4%   2  (3%) 
         
Black/Non-Hispanic 2 6%     2  (3%) 
         
Caribbean/West 
Indian 
        
         
Central/South 
American 
        
         
Chinese/Non-
Hispanic 
2 6%     2  (3%) 
         
Cuban-American 1 3%     1  (2%) 
         
Indian         
         
Japanese         
         
Korean         
         
Mexican         
         
No Response (NR) 3 9% 1 4%   4  (7%) 
         
Asian/Pacific 
Islander 
  1 4% 2 100% 3  (5%) 
         
Hispanic   1 4%   1  (2%) 
         
Other Asian         
         
Other Black         
         
Other Latino         
         
Puerto Rican 1 3% 1 4%   2  (3%) 
         
White/Non-Hispanic 22 69% 20 80%   42  (71%) 
Note. Ethnicity categories represented in this table reflect categories provided within a self-reported portion of the admissions 
application used for the dance/movement therapy graduate program utilized within this study.  
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Table 2 
Overall Thematic Categories 
Categories Themes Key Words/Terms Exemplar Statements 
Q1. What identified themes exist within those who have chosen dance/movement therapy as a career, as they relate to 
motivating and influential factors? 
The Experience of Dance 
as an Expressive Process 
that Provides Support 
Integral part of identity 
Taught life lessons 
Define identity 
tradition/continuation of 
Heritage  
Outlet for emotions 
Soothing 
True purpose and passion 
Healing and helping people 
through movement 
Essential part of my life 
Manage the stress 
Emotional release 
Remove the barrier of 
stress 
Express any emotion I feel 
Free/uninhibited 
Cathartic 
 
 
Dance, healing, help OR 
helped, outlet, express, 
provide, manage 
“Dancing claimed my mind and nerves 
like nothing else could.” 
“Serve as a healing tool”/”It is through 
dance that I am able to manage the 
stress of uncertainty and personal 
chaos within my life.” 
“I’ve realized that movement was a 
universal tool for understanding 
people’s emotions…I was able to 
understand how [she] felt by observing 
her movements alone.” 
 
 
Exposure to/Experience 
with Mental Illness 
Struggle 
Taught me… 
Going through that… 
Aftereffects 
Emergency parent 
Catalyst 
Surrounded by… 
Battle 
 
 
Mental health disorder 
(s) 
“I work with a classroom of eight to 
ten year old with severe behavioral 
issues.” 
“…working with women in transition 
from substance abuse…” 
“…father diagnosed with BPD..” 
“…brother struggles with PTSD…” 
Experiences with 
Trauma and/or Suffering 
 Trauma, death, 
suffer(ing/ed) 
“…tragic death of a friend to an eating 
disorder.” 
“…due to his impairment and chronic 
pain he has resorted to a life of alcohol 
abuse.” 
“…two cases with children on the 
spectrum really stand out as catalysts 
in my aim for an advanced degree in 
therapy”. 
Influential and Impactful 
Relationships 
My parents encouraged me 
Helped develop own 
identity 
Supported 
Broadminded 
Brought me out of my shell 
Provided me with… 
Strong family 
upbringing… 
Raised 
Made me the person who I 
am today 
Inspire…my inspiration 
Mentor 
Role Model 
Challenge me 
Expose me to… 
Taught me to be…first 
teachers 
Relationship, mother, 
father, family, person, 
brother, sister, sibling, 
friend, mentor, impact  
“Extremely supportive family.” 
“…but I have never had a more 
rewarding experience than this job.” 
“As a child my parents encouraged me 
to find and follow my interests...” 
“Established formal relationships 
outside of my family…this experience 
helped me develop my own personal 
understanding and fascination with the 
human mind, personality, and 
behavior.” 
“Observing my parents…most 
educational experience of my life.” 
“…her words have echoed in my 
mind.” 
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Believe in me…because of 
them I believe in myself 
Always there to help 
Confidants 
Standing by…stick 
together 
Loving 
 
 
Exposure to 
Dance/Movement 
Therapy 
Joining of dance and 
psychology 
Using movement to help 
people 
Combining 
Using my dance for better 
use 
Dance/movement 
therapy OR DMT 
“I attended a Dance/Movement 
Therapy workshop given by Linni 
Deihl.” 
“During my sophomore year in 
college, one of my electives was 
Introduction to Dance/movement 
Therapy…” 
 
Body Work/Creative 
Arts Interests 
Helping/Empathetic 
Attributes and Interests 
 
Interest in Psychology 
and/or people 
-passion for understanding 
people 
-motivated by curiosity 
-value sense of community 
Desire to Help People/ 
Volunteering/Service 
-rewarding 
-I like making people feel 
better…it makes me happy 
to make people feel good 
-healing and helping 
people 
-easily listen and talk with 
others 
-comforts me to help others 
Interest in Academia 
and/or Education 
experience 
Body Work 
-enjoy working with my 
body 
-mind/body connection 
Fine Arts 
-explore different 
characters 
-express different parts of 
me 
 
Interests, I enjoy, I am 
influence, experience, 
helping/help, serve, 
passionate 
 
“I love helping people.” 
“Deeper interest in using movement to 
better the lives of others.” 
“Motivated by curiosity and a desire to 
explore.” 
“…peaked my interest in psychology 
fields related to dance.” 
“…but I have never had a more 
rewarding experience than this job.” 
…”it was that summer that inspired 
my pursuit of dance therapy.” 
“…enables me to more concretely 
express…gives me a more structured 
outlet with which to feel…allows me 
to be who I am not/explore who I 
am…” 
“..explore different characters” 
“lifelong goal to enable everyone I 
meet to laugh…” 
“People I have encountered…greatly 
affected me.” 
Note. Key words/terms were identified during both initial coding phases, and were used as a means of validating variances in 
semantic themes. The exemplar statements provided above are intended to give the reader a sense of the narrative 
identifications within the data corpus, as there existed many different forms and phrasing.  
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Table 3 
Group 1 (18-24) Thematic Representations 
Categories Themes % Represented in Group 
Group 1 (18-24)   
The Experience of Dance as an 
Expressive Process that Provides Support 
Integral part of identity 
Taught life lessons 
Define identity 
tradition/continuation of Heritage  
Outlet for emotions 
Soothing 
True purpose and passion 
Healing and helping people through 
movement 
Essential part of my life 
Manage the stress 
Emotional release 
Remove the barrier of stress 
Express any emotion I feel 
Free/uninhibited 
100% 
 
Exposure to/Experience with Mental 
Illness 
 
Struggle 
Taught me… 
Going through that… 
Aftereffects 
Emergency parent 
 
38% 
Experiences with Trauma and/or 
Suffering 
 25% 
 
Influential and Impactful Relationships 
 
My parents encouraged me 
Helped develop own identity 
Supported 
Broadminded 
Brought me out of my shell 
Provided me with… 
Strong family upbringing… 
Raised 
Made me the person who I am today 
Inspire…my inspiration 
Mentor 
Role Model 
Challenge me 
Expose me to… 
Taught me to be…first teachers 
Believe in me…because of them I believe in 
myself 
Always there to help 
Confidants 
Standing by…stick together 
Loving 
 
34% 
 
Exposure to Dance/Movement Therapy 
 
Joining of dance and psychology 
Using movement to help people 
Combining 
Using my dance for better use 
 
22% 
 
Body Work/Creative Arts Interests 
Helping/Empathetic Attributes and 
Interests 
 
Interest in Psychology and/or people 
-passion for understanding people 
-motivated by curiosity 
-value sense of community 
Desire to Help People/ Volunteering/Service 
-rewarding 
-I like making people feel better…it makes 
 
100% 
-84% helping 
people/volunteer/service 
-47% interest in psychology 
and/or people 
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me happy to make people feel good 
-healing and helping people 
-easily listen and talk with others 
-comforts me to help others 
Interest in Academia and/or Education 
experience 
Body Work 
-enjoy working with my body 
-mind/body connection 
Fine Arts 
-explore different characters 
-express different parts of me 
Note. Key words/terms were identified during both initial coding phases, and were used as a means of validating variances in 
semantic themes. The exemplar statements provided above are intended to give the reader a sense of the narrative 
identifications within the data corpus, as there existed many different forms and phrasing.  
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Table 4 
Group 2 (25-34) Thematic Representations 
Categories Themes %Represented in Group 
Group 2 (25-35)   
The Experience of Dance as an 
Expressive Process that Provides Support 
Integral part of identity 
Taught life lessons 
Define identity 
tradition/continuation of Heritage  
Outlet for emotions 
Soothing 
True purpose and passion 
Healing and helping people through 
movement 
Essential part of my life 
Manage the stress 
Emotional release 
Remove the barrier of stress 
Express any emotion I feel 
Free/uninhibited 
100% 
 
Exposure to/Experience with Mental 
Illness 
 
Struggle 
Taught me… 
Going through that… 
Aftereffects 
Emergency parent 
 
54% 
Experiences with Trauma and/or 
Suffering 
 33% 
 
Influential and Impactful Relationships 
 
My parents encouraged me 
Helped develop own identity 
Supported 
Broadminded 
Brought me out of my shell 
Provided me with… 
Strong family upbringing… 
Raised 
Made me the person who I am today 
Inspire…my inspiration 
Mentor 
Role Model 
Challenge me 
Expose me to… 
Taught me to be…first teachers 
Believe in me…because of them I believe in 
myself 
Always there to help 
Confidants 
Standing by…stick together 
Loving 
 
17% 
-8% (2 records) reported negative 
relationships  
 
Exposure to Dance/Movement Therapy 
 
Joining of dance and psychology 
Using movement to help people 
Combining 
Using my dance for better use 
 
38% 
 
Body Work/Creative Arts Interests 
Helping/Empathetic Attributes and 
Interests 
 
Interest in Psychology and/or people 
-passion for understanding people 
-motivated by curiosity 
-value sense of community 
Desire to Help People/ Volunteering/Service 
-rewarding 
-I like making people feel better…it makes 
 
96% 
-63% helping 
people/volunteer/service 
-42% interest in psychology 
and/or people 
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me happy to make people feel good 
-healing and helping people 
-easily listen and talk with others 
-comforts me to help others 
Interest in Academia and/or Education 
experience 
Body Work 
-enjoy working with my body 
-mind/body connection 
Fine Arts 
-explore different characters 
-express different parts of me 
Note. Key words/terms were identified during both initial coding phases, and were used as a means of validating variances in 
semantic themes. The exemplar statements provided above are intended to give the reader a sense of the narrative 
identifications within the data corpus, as there existed many different forms and phrasing.  
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Table 5 
Group 3 (35-60) Thematic Representations 
Categories Themes % Represented in 
Group 
Group 3 (35-60)   
 
The Experience of Dance as an Expressive 
Process that Provides Support 
Integral part of identity 
Taught life lessons 
Define identity 
tradition/continuation of Heritage  
Outlet for emotions 
Soothing 
True purpose and passion 
Healing and helping people through movement 
Essential part of my life 
Manage the stress 
Emotional release 
Remove the barrier of stress 
Express any emotion I feel 
Free/uninhibited 
 
100% 
 
Exposure to/Experience with Mental Illness 
 
Struggle 
Taught me… 
Going through that… 
Aftereffects 
Emergency parent 
 
100% 
Experiences with Trauma and/or Suffering  50% 
 
Influential and Impactful Relationships 
 
My parents encouraged me 
Helped develop own identity 
Supported 
Broadminded 
Brought me out of my shell 
Provided me with… 
Strong family upbringing… 
Raised 
Made me the person who I am today 
Inspire…my inspiration 
Mentor 
Role Model 
Challenge me 
Expose me to… 
Taught me to be…first teachers 
Believe in me…because of them I believe in myself 
Always there to help 
Confidants 
Standing by…stick together 
Loving 
 
50% 
 
Exposure to Dance/Movement Therapy 
 
Joining of dance and psychology 
Using movement to help people 
Combining 
Using my dance for better use 
 
50% 
 
Body Work/Creative Arts Interests 
Helping/Empathetic Attributes and Interests 
 
Interest in Psychology and/or people 
-passion for understanding people 
-motivated by curiosity 
-value sense of community 
Desire to Help People/ Volunteering/Service 
-rewarding 
-I like making people feel better…it makes me 
happy to make people feel good 
-healing and helping people 
 
50% 
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-easily listen and talk with others 
-comforts me to help others 
Interest in Academia and/or Education 
experience 
Body Work 
-enjoy working with my body 
-mind/body connection 
Fine Arts 
-explore different characters 
-express different parts of me 
Note. Key words/terms were identified during both initial coding phases, and were used as a means of validating variances in 
semantic themes. The exemplar statements provided above are intended to give the reader a sense of the narrative 
identifications within the data corpus, as there existed many different forms and phrasing.  
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Initial Coding 
 While engaging in the initial coding phases, six major categories were uncovered 
by this student researcher: The Experience of Dance as an Expressive Process that 
Provides Support; Experiences with Trauma and/or Suffering; Influential and Impactful 
Relationships; Exposure to Dance/Movement Therapy; Exposure to/Experience with 
Mental Illness and Interests in Body Work/Creative Arts as well as Helping/Empathetic 
Attributes and Interests. Volunteering/Service Experience/Desire to Help People, Body 
Work, Fine Arts, Exposure/Experience with Therapy, a specific Interest in Psychology 
and/or people, and an interest in Academia and/or Education were themes uncovered 
within the category of Personal Interest and/or Attributes. It is worth noting that the first 
and second rounds of initial coding were not always completely discrete processes. The 
processes often occurred simultaneously, at which time subthemes would emerge and 
would be noted and later returned to. Table 1 provides data uncovered in the form of 
categories, themes, key words identified as common markers for this student researcher 
when deciphering between themes, and samples of exemplar statements that serve as 
contextual examples. 
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Focused Coding/Exemplar Statements 
The most common identified category within the entire data set was found to be 
The Experience of Dance as an Expressive Process that Provides Support, which was 
uncovered in each data set. Most records revealed formal training and/or engagement in 
dance forms, including Scottish Highland, Indian Folk, ballet, modern, and belly dancing. 
Engagement in dance instruction was identified in three records, and only one record 
noted the lack of formal dance training while simultaneously identifying its importance: 
“Even though I am not a dancer, when I dance, I feel that I am really being myself”. In 
addition, 17 percent of those who identified dance as an influential factor spoke of the 
cathartic nature of their experiences. One record noted the “soothing” nature of dance, 
while another stated “dancing claimed my mind and nerves like nothing else could”. 
Another identified the experience as a “form of therapy”, while another detailed it as a 
“healing tool…it is through dance that I am able to manage the stress of uncertainty and 
personal chaos within my life”.  
 Within the category of Interests in Body Work/Creative Arts as well as 
Helping/Empathetic Attributes and Interests, a major theme involving the desire and 
experiences with service and volunteer work, as well as innate desire to help others was 
uncovered. Descriptions reflecting a desire to “heal and help others”; “…comforts me to 
help others…”; “It makes me happy to make others laugh” were within the records. Other 
themes included the role of body work and expression through other forms of fine arts. 
This theme yielded the highest number of outlier sub-themes, some of which included 
cultural influences, experiences related to religion and/or spirituality, teaching, traveling, 
physical displacement (relocating), and leadership opportunities. 
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 Another category uncovered within the data related to Experiences with Trauma 
and/or Suffering, and was found within 33 percent of the total data set. Among these 
included divorce, personal identification as a “victim of a serious crime” in the form of a 
childhood assault, victim of domestic abuse, victim of bullying, and abandonment by a 
parent. In addition, some records noted the effects of others’ trauma as influential, 
including a loved one’s sexual abuse, a friend’s suicide attempt, and the emotional and 
physical abuse of a sibling due to a parent’s alcohol abuse. Physical injury was also noted, 
as well as illness including cancer, hearing loss, and a diagnosis of Lupus. 
 Within the category of Influential and/or Impactful Relationships, all but two 
records indicated the influence of a positive relationship. Identified relational ties 
included family, friends, teachers, and physicians. One record noted an influential dance 
teacher early on, stating “all my amazing teachers…They have all taught me life lessons 
through dance”. Another mentioned the positive effects of their parents, saying “…my 
parents have taught me from a very young age to be considerate of others and be 
understanding of each individual’s situation”. Within the two records that identified an 
influential negative relationship, the effect of “unsupportive parents” was uncovered in 
one, as well as a strained father/child relationship within the other. 
 Within the category of Exposure to/Experience with Mental Illness, theme 
consisting of records indicating formal work done with those either diagnosed with a 
mental health issue and/or disability was found, in addition to work done with those who 
were victims of emotion, physical, and sexual abuse. One applicant shared their 
experience working with “children diagnosed on the Autism Spectrum “, highlighting 
“two cases with children on the spectrum really stand out as catalysts in my aim for an 
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advanced degree in therapy”. Out of the 27 records that this theme was identified within, 
seven identified suffering from a mental health issue, and one noted being “surrounded 
by the impoverished” as an influential factor related to mental health. In another record, 
an applicant shared about their “battle with anxiety”, while another noted the experience 
of “panic attacks”. One record spoke of the effects of a family member’s challenge with 
Bipolar Disorder, and the way in which the experience changed the way she “viewed the 
mind”.  
 Within the category of Exposure to Dance/Movement Therapy, one record noted 
“finding this has changed my life and I know that this is what I want to do”. While some 
records identified a passive introduction to the field, the majority remarked on the 
intentional seeking out of a field that melded an interest in dance with an interest in a 
helping field. 
 Within the category of Interests in Body Work/Creative Arts as well as 
Helping/Empathetic Attributes and Interests, three themes were identified: an interest in 
helping people and experiences with volunteering and service (73%), a general interest 
and/or curiosity in people and/or psychology (42%), and an interest in academia and/or 
education (17%). Of those that identified an interest in helping others, desires including 
helping people “grow and heal”, to “make people feel better”, and to “enable everyone to 
laugh” were expressed, as well as an attribute related to identifying with taking on the 
role of “resident psychologist” among friends. Among the outliers themes, personal 
attributes including being “shy”, having “perfectionist tendencies and a type A 
personality”, and the presence of low self-esteem were also discovered. 
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 This student researcher deems it worthy to note the attention given to the concept 
of self-awareness reflected across the entire data corpus. “I” statements reflecting on the 
impact of experiences were found to exist within each data set, and it appeared that the 
attempt to decipher the effect of experiences on the state of each applicant represented in 
each record occurred.  
Demographic Comparisons 
 There were some variances uncovered when comparing patterns of themes 
between the first 2 demographic groupings (18-24 and 25-34). It is worth noting that a 
limitation within the study may involve the limited number (2) of data sets within the 
third demographic grouping (35-60), which may not accurately represent those within the 
developmental stage. 
As shown in Table 3, the category of The Experience of Dance as an Expressive 
Process that Provides Support, as well as the category of Body Work/Creative Arts as 
well as Helping/Empathetic Attributes and Interests was represented in each record 
within group one (18-24). Within the category of Body Work/Creative Arts as well as 
Helping/Empathetic Attributes and Interests, a high percent (88%) of records were found 
to have identified with the theme of connecting with people via volunteer work or as a 
helping support. In addition, a substantial percentage (34%) of records reflected an 
emphasis on the role of relationships within their lives, highlighting themes such as 
mentorship, guidance, and an overall supportive nature. 
 As stated previously in the developmental psychology literature, this appears to be 
the stage where the exploration of a career choice takes place. According to Newman & 
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Newman (2012), this is the stage in which the individual begins to become aware of and 
concerned about career decision making; actively engages in the process of self-
understanding; actively examines career options; and analyzes the fit between the two. In 
addition, the developmental task of separating one’s self from parents also takes place 
within this task. Due to the significant percentage of applicants within this grouping that 
identified influential relationships as affective with regards to their career choice (34%), 
it may be possible to assume that there may be a higher reliance on external supports 
within this grouping as they relate to choosing a career. 
 Within group two (25-34) represented in Table 4, the category of The Experience 
of Dance as an Expressive Process that Provides Support was again represented in each 
of the utilized 24 records. In addition, a substantial percentage of records (96%) were 
found to have identified within the category of Body Work/Creative Arts as well as 
Helping/Empathetic Attributes and Interests, of which 63 percent noted volunteering 
experiences and a desire to help others as themes.  
 According to Erikson’s (1950) developmental stages within his psychosocial 
theory, although the concept of work remains present, there is a greater emphasis on the 
development and nurturing of both platonic and romantic relationships. However, 
according to Levinson (1978) the tasks and factors related to career choice evolves over a 
longer span of time (17-33). Levinson notes that with respect to a career decision, this is 
explored within the second sub stage named Entering the Adult World (22-28), in which 
the individual explores possible occupational avenues, as well as “love relationships”, life 
styles, and personal values (p. 79). This may explain the higher percentage of applicants 
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that appeared to identify influential factors within the theme Body Work/Creative Arts as 
well as Helping/Empathetic Attributes and Interests. 
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Chapter 5: Discussions 
Implications 
The results of this study are consistent with the idea that a person’s career choice is an 
integrative and evolutionary decision. Due to the age groups and associated 
developmental stages reflected within the records, the results appear to situate among 
varying psychosocial developmental theories, as well as vocational psychology theories 
pertaining to the time at which people begin to focus on career and professional choice. 
That said, the result seem to reflect a slight shift in range compared to fundamental 
psychosocial developmental theorists, suggesting that career choice may both extend 
further into early adulthood, and perhaps evolve over an entire lifespan as opposed to 
finalizing within later adulthood. 
Related to the topic of when career choice and professional development takes place, 
the results of this study speak to the demographics that comprise the field of 
dance/movement therapy. The record demographics reflect a substantial deficiency 
regarding diversity across cultural and ethnic populations. This study stimulates questions 
pertaining to availability and accessibility of dance/movement therapy across ethnic, 
cultural, and socioeconomic populations, and whether or not we as a profession are doing 
what we can to work towards a more inclusive and balanced environment related to 
availability of both knowledge and programming in the country and internationally. 
 An implication of this study may involve further investigation into the rate of 
attrition within the field of dance/movement therapy as well. A limitation of this study 
involves the inability to know who among those included in the study are practicing 
dance/movement therapy today. As mentioned in the current literature, there exists a high 
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attrition rate within the profession that may be affected by various external factors 
including the availability of reimbursement for dance/movement therapists within 
mainstream health systems, as well as the closing of dance/movement therapists’ most 
lucrative and abundant employment sites early on in the profession: state funded 
psychiatric hospitals. But are there internal elements that we as dance/movement 
therapists may have control over that contribute to whether or not we sustain our personal 
practice and interest? This study looked into identified reasons for entering the profession 
early on in people’s lives, before the novelty of the field had the chance to fade away. 
Could asking ourselves these questions along the way in our profession trajectory aid in 
dance/movement therapists tendencies to shift into another career?  
The role of the relationship among current dance/movement therapy literature is 
abundant. This study presents consistencies related to the importance and emphasis on 
relationships among those interested in the field of dance/movement therapy within its 
themes presented in the results. Ranging from the effects and influences of familial 
supports, to the high level of interest associated with a desire to connect with people via a 
service or helping role, the combination of current literature and results from this study 
suggest a high degree of empathy and desire to seek connection with others. A related 
implication may involve further investigation into the existence of a high level of 
importance placed upon relationships within dance/movement therapists, and whether or 
not this is relevant to the profession.  
The prevalence of trauma experience and exposure reflected within the results of this 
study may suggest a need for dance/movement therapy programs to prioritize a deeper 
exploration of such experiences from students. Interestingly enough to this student 
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researcher, there did not appear any significant evidence of previous exposure to 
professional counseling within the records utilized for this study. Questions pertaining to 
the level and quantity of logistical support provided for students in the way of counseling 
services may arise as a result of this study and future explorations. Are current programs 
offering the support needed for students who appear to be bringing their past traumatic 
experiences to the therapeutic table? In addition, perhaps educational programs would 
benefit from an increased focus on models such as the person-of-the-therapist (POTT) 
within curriculum. Considering its emphasis on a high degree of self-awareness and 
exploration pertaining to the therapist as a person, students may benefit from increased 
attention on such a model, especially if the existence of past trauma among those entering 
a dance/movement therapy program is present. 
As a result of this study, I have found myself reflecting on ways in which this thesis 
process has affected me as a practicing dance/movement therapist. My interest in the 
topic was a result of my own reflection and exploration into why I first pursued the 
profession, and this process has further solidified my motivations. Not only has this 
process supported and substantiated my commitment to my choice of work, it has also 
positively affected the ways in which I approach and relate with my clients within my 
clinical work.  
Recommendations for Future Research 
 The use of archived data proved an efficient and effective source of data as a 
result of this study. Forms of archived data such as program applications and clinical 
notes are readily available and fairly easy to access, and may prove a reliable and 
underused resource for future dance/movement therapy researchers to utilize. 
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 As mentioned previously, a limitation within this study concerns the lack of 
knowledge related to attrition within those whose admissions essays were utilized as 
records. It was clearly represented that between the years of 2008 and 2013, 59 people 
were accepted and completed the accredited dance/movement therapy graduate program 
utilized for this study. However, it was undeterminable within this study to identify who 
out of the records used remain practicing dance/movement therapists today. Future 
research may use this study to investigate attrition rate and associated factors within the 
field of dance/movement therapy. 
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Chapter 6: Summary and Conclusions 
 The purpose of this study was to understand the experiences of those who have 
applied to a dance/movement therapy graduate program, with the intent of uncovering 
personally identified themes surrounding experiences and influences amongst those who 
have chosen dance/movement therapy as a profession. The research question for this 
study was as follows: What motivating factors, experiences and influences, and personal 
attributes and interests lead one to pursue dance/movement therapy as their career choice? 
The objective of this research study was to understand the experiences of those who have 
applied to a dance/movement therapy graduate program. The study aimed to address the 
research question and objective through a thematic analysis archived data that consisted 
of admissions essays obtained from an accredited dance/movement therapy program as 
part of previously submitted applications. 
 By way of an essentialist thematic analysis method utilizing initial and focused 
coding phases, six overarching themes and various themes were uncovered as a response 
to the study objective. Results provided themes that may be utilized in future research to 
attempt to generalize potential factors that exist within those who are drawn toward a 
career in dance/movement therapy, as well as support current literature related to the 
person-of-the-therapist and related models concerning ways in which counselor’s lived 
experiences impact and inform their therapeutic work. Similarly to the way in which the 
field of career counseling uses a variety of questionnaires to aid those interested in 
discovering a profession they are best suited for, perhaps this study will inspire future 
dance/movement therapy researchers to investigate possible avenues and ways in which 
those interested in the profession may be assisted.  
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